ELA Types of Narrative Texts Collaborative Plan

Cinderella Stories from Around the World

Grade: Third Grade                                             

Content Topic: Co-Teaching Elements of a Cinderella Story
Estimated Lesson Time: 50 minutes 
AASL Standard(s) and Indicator(s):

Standard 1: Inquire, think critically, and gain knowledge

1.1
Skills
1.1.1 Follow an inquiry-based process in seeking knowledge in curricular subjects, and make real-word connection for using this process in ones life.

1.1.2 Use prior and background knowledge as context for new learning. 

1.1.9 Collaborate with others to broaden and deepen understanding.

1.2 Responsibilities

1.3.2 Seek divergent perspectives during information gathering and assessment.

1.3.3 Contribute to the exchange of ideas within the learning community.

Library Media Objectives in behavioral terms (local standards): 
Maryland VSC Standards 2 & 3

Carroll County Outcomes:

6. Use appropriate graphic organizers to record relevant data/information.

Maryland Content Standards and Objectives: 

Content Standard 5: Share Findings/Conclusions: 
Follow an inquiry process to share findings/conclusions in an appropriate format to support written, oral, and multimedia information products and evaluate the products and the processes in an ethical manner.

Content Standard 6: Appreciate Literature and Life-Long Learning: 
Demonstrate an appreciation of literature and multimedia as a reflection of human experience and use the inquiry process for life-long learning. 

Materials needed (print/non-print/technology): 

· Mufaro’s Beautiful Daughters (African tale by John Steptoe)

· Sootface (Native American tale by Robert D. San Souci)

· Two prepared charts to compare the stories

· One chart to record the elements found in both stories
· 8X10 Photos of Cinderella Elements
· Cinderella Story elements half-sheet handout to be glued into student’s writing journals.
· Exit Cards
Provisions for Differentiation and Learning Styles:

Students would be split into two groups. This would make for more individualized instruction since there would only be around ten students in each group. 
· Visual/Linguistic: Students will be engaged with the storytelling of a fictional text.  

· Logical/ Mathematical: The chart would serve as a graphic organizer outlining the relationships between the stories. 

· Visual/Spatial: Both books have outstanding artwork for illustrations. Mufaro’s Beautiful Daughters received a Caldecott medal.

· Interpersonal: Students will receive feedback as they discuss the elements in both stories with their classmates.

Engagement (interest hook): 

Whole group

SL will attach 8x10 color photographs of a prince, animals that changed into humans, wedding rings and a glass slipper to the board.

T- “What do you see?” Students will describe the attributes of the objects.

SL- “What do you think?” Students will name the objects.

T- “What do you wonder about why Miss Ridgely and I sorted these pictures together?” Students will question and speculate the relationship of these objects.

Pre-assessment of prior knowledge: 

Whole group

SL- "Fairy tales and folktales are stories that are heard and remembered. They are passed from one generation to another by word of mouth.  Can you think of any folktales you have heard?”

T- “Today we will break into two groups and read Mufaro's Beautiful Daughters, and Sootface.  One is an African tale, and the other is a Native American tale. See if it reminds you of a folktale that you might know.”

Direct instruction:

Small Group Instruction: Before Reading
	SL- Sootface
	T- Mufaro’s Beautiful Daughters

	Take a picture walk.

“The illustrations in this book were inspired by the natural woodland surrounding the Great Lakes and Northeast tribes of the United States.”

Show the students where the Great Lakes are on a map of the United States. 
	Take a picture walk.

“The illustrations in this book were inspired by the ruins and the flowers of an ancient city in Zimbabwe.  Zimbabwe is in South Africa." 

Show the students where Zimbabwe is on a map of Africa.




Modeling and guided practice: During Reading

Both groups will listen to the story. As the T and SL read, each will stop to discuss the following:

· ASK: Stop several times to ask the students to predict what might happen next. Ask him or her to describe each sister/woman in the story.
· SHOW: Discuss the artwork and notice the different types of wildlife that are seen on each page. “In what ways does the environment in the book look different from your own area?” “How does the setting affect the plot of our story?”
· CONNECT: No one can see the selfish and selfless acts of the women in the woods. “Why does each one act the way she does?”
Independent practice:

Students will partner read another Cinderella story. Together they will discuss if their third book matches.
Sharing and reflecting: Whole Group

When both groups have finished reading, a student from each group will share the information recorded on their chart. The SL and T will initiate a whole group discussion about the similarities and differences between the two stories. Elements of a Cinderella Story will be recorded on a new chart.

Once details have been discussed, the SL and T will start to emphasize the similarity in the themes of the two works.

SL- “What are the common themes from all three stories? 

Students will receive a half sheet to glue into their journals when they return to the room outlining elements of a Cinderella Story.
Assessment (formative and/or summative): 

Exit Pass: Students will circle a smiley, neutral or frown face to indicate their level of understanding on the following question.
I understand and can pick out the parts of a story that make it a ‘Cinderella Story’.

Evaluation of lesson: 

Was the pacing appropriate for this lesson?

Did students broaden their thinking and understand the common themes from all three stories?

Was my assessment an appropriate measure of student learning?
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